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Introduction

At Providence English Private School (PEPS), we are proud to be an inclusive
school catering for diverse needs and working in partnership with parents/carers at
every stage in plans to meet their child’s additional needs. We recognize that when
a school improves the provision for students who experience barriers to learning,

they improve provision for all.

We seek to create a culture of inclusion within our school whereby all stakeholders
collaborate together to ensure that we are proactive in identifying and supporting
students in an environment that enables every student to be successful in developing
the skills, knowledge and values they need to become fully participating members of

their community.

We believe the educational inclusion is about equal opportunities for all students,
whatever their age, gender, ethnicity, impairment, attainment, and background. We
understand that every student is an individual, and that inclusive students may
exhibit strengths and challenges that require accommodations and modifications to

be made in order to ensure that they are able to grow and thrive within our school.

Principles

Our believes:
- Equality of learning, support all students of all levels and needs.

- Students have rights of all facilities, educational and non-educational programs

as their peers.

- Every teacher is a teacher of all; including those with Special Educational
Needs (SEND), English Language Learners (ELL) and those who are More
Able, Gifted and have exceptional Talents (MAGT)

- Inclusive teaching approaches can reduce the barriers that some

students experience to thebenefit of all.



Our actions to support inclusion:

- Provide access to all students to a high-quality inclusive teaching and
the necessary support toenable them to become successful learners.

- A curriculum designed to reflect the different cultures, religions and races in
our school and onewhich is challenging and provides enrichment.

- That there is early and accurate identification of additional needs to ensure
that the correctsupport is in place for students experiencing barriers to

learning.
- The use of intervention programs to support students with learning difficulties.

- That all students have the opportunity to learn in common learning

environment alongsidetheir peers.

- That systems are in place to enable all stakeholders to work in

partnership and collaborate effectively.

- All staff working with the students receive the ongoing professional
development and support needed in order to develop the knowledge, skills

and confidence required to meet the needs of all of their students.



Provision
Definition

A Student of Determination (SD) is identified as a student who is
experiencing a long-term physical, mental, intellectual or sensory impairment
which, in interaction with various barriers, restricts the student’s full and
effective participation in education on an equal basis with peers of the same

age.

The UAE School Inspection Framework defines a Special Educational Need
as “Educational needs that are different from those of the majority of
students, and which arise from the impact of a disability or a recognized

disorder”.

The UAE Federal Law 29 (2006) defines Discrimination as any segregation,
exclusion or restrictions due to special needs leading to the damage or denial
of recognition of any rights granted by the prevailing legislation of the country

or its practice or enjoyment on an equal footing.

Identification of Need

Identification of SEND may have occurred prior to student’s enrolment at
school. In this case parents should provide all relevant documentation as per
School Admission Application Form. The form will be reviewed by the
Support Team for clear identification of the case and then clear instructions

for school and parents.

Identified students will be included on the school’s Registration Office as
Students of Determination (SODs) so provision can be monitored and
reviewed effectively. Some students without a formal diagnosis may be
recorded on the register whilst their response to intervention is monitored to
see if their needs can be addressed through short term intervention strategies
or modifications within the classroom, or whether their need requires longer

term support.



The school uses a range of internal and external assessments to monitor and
track progress of all students. These are analyzed in coordination with
teacher assessments to identify students who may be experiencing barriers
to learning. Once a need has been identified, further investigations are
carried by the Inclusion Support team in conjunction with teachers, families
and external specialists (when required) to accurately categorize need and
specific barriers to learning.

Categories of disability and barriers to learning

The school uses the UAE unified Categorization Framework for

Students of Determination(2019- 2020) to inform planning for provision.

Common barriers to leaming Categories of disability

(aligned with the UAE unified categorisation of disability)

1. Intellectual disability (“including Intellectual disability - unspecifie
2. Specfic learning disorders

3. Multiple disabilities

4, Developmental delay (younger than five years of age)

Cognition and learning

5. Communication disorders

Nt : : 6. Autism spectrum disorders
Communlcatlon and Interaction el it

SOREI A EY I 7. Attention Deficit Hyper Activity disorder
health 8. Psycho - emotional disorders.

9, Sensory impairment

10. Deaf-blind disability

11, Physical disability

12, Chronic or acute medical conditions

Physical, sensory and medical




Levels of Provision

The school adopts a graduated approach to identification and provision. There

are three levels of provision.

Level 1:

High quality teaching where teachers accommodate individual differences in
ability,learning style and behavior, through inclusive classroom practice.

Level 2:

Personal support and/or curriculum modification to enable students with
identified needs to engage with, and participate in, appropriately challenging
learning experiences and achieve within age-related expectations. This will
normally take place within the common learning environment, but may include

short term, time limited intervention programs.

Level 3:

Individualized programs designed for students who have been identified with
physical, mental, intellectual or sensory barriers that are preventing the student
from achieving age-related expectations and/or achieve their potential. This
provision is ‘additional to’ or ‘different from’ the provision required to meet the
needs of most of students within the school. It is likely to includethe use of
specialist approaches, intervention and/or support services. This may also
include the need to have the support of an additional adult within the

classroom - a Learning Support Assistant (LSA).



Graduated Approach

During the initial assessment a decision will
be made as to the category of need and the
level of provision required. This level is
continuously monitored, revisited, refined
and revised through the four-part cycle. This
leads to a growing understanding of a
student’s needs and ensures that the type of
provision in place is the mostappropriate for
securing progress and moving towards
independence in learning.

Individual Education Plans

Once a student has been identified as a Student of Determination, a
personalized and individualized education plan will be designed to support

the student.

The Individual Education Plan (IEP), will include a profile outlining the
personal strengths and barriers of the student and will include guidance for
teachers on how to reduce any barriers to learning effectively. Where
appropriate, students will also have short term targets that are specific and
measurable and are designed to target the next steps in learning or moving
towards independence. IEPs will be reviewed at least three times a year and

more often if needed.



Exiting from the Support Program

As part of the review cycle the current needs of the student will be regularly
revisited and reviewed. The level of provision may be increased, decreased
or maintained depending on the progress of the individual student. Where a
student has made significant progress and is now able to access the
curriculum independently, they may be exited from the support program. They
will continue to be monitored at Level 1 for at least one assessment cycle to
ensure that progress in maintained. Where a student is still struggling to
access the curriculum, despite the highest level of support being put into
place, it may be necessary to consider whether the current setting is the most
appropriate provision to meet the student’s individual needs. In these
circumstances, the school will support the student and family to find
alternative provision that is better able to support the student’s particular

need.

Roles and Responsibilities

All stakeholders are responsible for supporting the needs of all students. For our
students of determination, we have adopted a Team Around the Child (TAC)
approach to ensure that there is effective collaboration and coordination between
all parties involved in the individual support programs for our students of

determination.

Individual roles and Responsibilities

Student of Determination and families

At the heart of all of our work is the student. We seek to fully involve our
students of determination and their families in identifying and seeking solutions
to address their own barriers to learning. As students get older, they are
encouraged to take on more responsibility formally contribute to their Individual
Education Plans (IEPs) and take an active role in target setting wherever
possible. We believe that student voice and a personal understanding of one’s
own strengths and challenges and the confidence to self-advocate are

essential independence skills that will be necessary in adult life.



Teachers

Classroom teachers are responsible for the learning, progress and outcomes for
all of the students intheir classroom. In addition:

- To ensure inclusive practice through differentiation

- To be first o identify learning needs and raise concern

- To provide a safe environment here students are motivated for learning.

- To be open to continuous self-development to enhance their inclusive teaching
competencies.

- To work collaboratively with the support team for best outcomes.

Learning Support Assistants

The Learning Support Assistants (LSAs) at PEPS play an important role in
enabling students to move towards independence while being supported to

access the learning in the mainstream classroom.

Their role is to work in collaboration with classroom teachers so that students
of determination can be successfully included in the mainstream classroom
while at the same time developing the skills needed to be able to access the

learning independently.

Main Role of LSA:

- To be a role model, coach and mentor to all teachers

- Assess, monitor and record the process of support with students who may
require additional support

- Take a lead role in fostering collaboration between specialists and promote

differentiationthrough sharing of practices and resources.



Inclusion Support Teachers

Inclusion Support Teachers (ISTs) are teachers with specialist knowledge of
working with students of determination. They have been identified as
demonstrating high levels of skill and ability in applying inclusive approaches
within their own teaching practice and having the ability to support the
development of inclusive practice in others. The core function of the IST is to
support the development of inclusive teaching practices within the mainstream
classroom and to serve as a coach, mentor and professional resource for
classroom teachers. In addition, ISTs may work with individual, or groups of,
students of determination to implement interventions to accelerate progress. This

may take place within the classroom or a separate setting.

Head of Inclusion (Inclusion Champion)

As Inclusion Champion, the Head of Inclusion is the lead on promoting and
establishing an inclusive ethos throughout the school. This involves effectively
communicating a clear vision of inclusion and working with all stakeholders to
turn this vision into practice. Key to this is role is supporting teaching staff to
develop their own professional expertise in order to ensure that inclusive

approachesto education are embedded in classroom practice.

Responsibilities include;

- Coordinating a school-wide review to identify areas of best practice and to

identify areas whichrequire targeted improvement.

- Monitor and support all teachers to remove barriers to learning and identify

and developapproaches so that every child can be successful.

- Coordinating with the Executive Leadership team to develop and implement a

comprehensive andstrategic inclusive education improvement plan (IEIP)

- Promoting ideas that support the development of inclusive attitudes and
approaches

- Providing guidance to different stakeholders

- Supporting other members of the inclusion team and teaching staff with the

embedding of inclusive classrooms

- Developing positive relationships with the wider school community including

the parent body andbuilding inclusive networks

- Working with the Executive Leadership team to coordinate a programme of

continued professional development for all staff at all levels across the school



Head of School

The Principal is responsible to communicate the vision of inclusion and ensure
that best practices of inclusive approaches to teaching and learning are
embedded in the entire school community. The Principal is responsible for and
developing and monitoring the implementation of the Inclusive Education
Improvement Plan in coordination with the Inclusion Support Team.

Principal should ensure that recruitment, induction and whole school professional

development, priorities successful inclusive practices.

Governor for Inclusive Education

The governor for inclusive education should be committed to developing the
knowledge, understanding and skills required to provide effective support and
challenge to the school as it progresses towards realizing a vision of inclusion in

practice.

Responsibilities include supporting the governing board to:

- Set strategic direction through a clearly-stated inclusive vision and ethos

- Hold the designated school-based inclusion support team accountable for
the development andimplementation of an appropriate inclusive education
improvement plan

- Monitor the overall educational performance of the school through clear

inclusive educationoutcomes and impact measures.

Role of Counsellor

- To be responsible for developing and leading the implementation of the
personal developmentprograms

- To support individual development of all students within the school through
collaboration withother relevant stakeholders and holding documentation of the

process.



Role of English as Additional Language (EAL) Teacher

- To assess, monitor and record the process of support with students who

may require additional EAL support.

- To be responsible for the creation, monitoring/reporting, communication and

revision of the EALcurriculum to all relevant stakeholders.

-To take lead role in fostering collaboration between specialists’ staff and

promote differentiationthrough sharing of practices and resources.

Inclusive Partnerships

Parents as Partners

The school recognizes the importance of involving parents in all aspects of
their children’s educational journey. For students of determination the role of
the parent is seen as especially important and the school will endeavor to
ensure that they are fully involved in decision-making and provision. This will
include establishing a shared vision and a clear focus on desired outcomes
at each review point with increasing participation of the student as they

become more able to self-advocate.

External Agencies

We view effective partnerships with specialist service providers as essential to
ensuring that our students of determination receive the support that they
require. Hence, we try to ensure that our students have access to the
specialist services that they need through building close collaborative
partnerships with trusted providers. These partnerships are governed by a
Memorandums of Understanding (MOU) that clearly sets out this working

relationship for the provider, the school and parents.



Inclusion Support Team
Inclusion Governor Vice Principal
Inclusion Champion Special Educator
Social Care & Support Social Worker, Counsellor
Learning Support LSA
EAL Head Head of English
FAL French Teacher

Support team responsibilities:

- Collaborate with class teachers and other education staff (coach & support)
- Meet regularly

- Maintain minutes of meeting and effective follow up

- Assign LSA to students and classes

- Develop partnership with outside agencies

- Continuous CPD

Appendix 1: Glossary
Governor for Inclusive Education

The governor for inclusive education is a nominated member of the governing board
who is fully committed to, and proactive in, setting and prioritizing a clear vision of
inclusion. He or she will, on behalf of the governing body, play a key role in providing
support and challenge to the school as it works to achieve an inclusive system of

education for students of determination.



Inclusive Education Improvement Plan (IEIP):

The inclusive education improvement plan is a strategic plan for improvement that is
ratified and monitored by the governing board. It is developed and implemented by
the inclusion support team and should set out, in a clear and comprehensive way, the
school’s priority improvement plans to enable the achievement of an inclusive
system of education. It should explain the main measures it will take to raise the
guality of education for students of determination, the resources dedicated, and the
key outcomes and targets it intends to achieve.

Inclusion Team:

Led by the principal, the inclusion team is a school-based team of educators, charged
with the responsibility of implementing and monitoring the changes required to
achieve inclusive education. The core members of the team should be: the inclusion
champion, the leader of provision for students of determination and representation

from both inclusion support teachers and learning support assistants.

Inclusion Support Teacher (IST):

The inclusion support teacher will be identified as a highly competent teacher who
demonstrates high levels of skill and ability in applying inclusive approaches within
their teaching practices. Their core function is to serve as a role model, coach and
professional mentor for classroom teachers as they work to develop their practices to

meet the learning needs of diverse student populations.

Learning Support Assistant (LSA):

A learning support assistant is a trained member of education support staff who
works under the direction of a classroom teacher. Their primary role is to effectively
support students of determination to access appropriate learning experiences within

common learning environments alongside same aged peers.



The core functions of the LSA are to:

- provide support to the classroom teacher in the development of a stimulating

and productive learningenvironment

- use approaches to lower barriers to learning to promote student success

- facilitate student engagement and participation within relevant and meaningful
learning opportunities.

Student of Determination:

A student of determination is a student with a long-term physical, mental, intellectual

or sensory impairment which, in interaction with various barriers, restricts the

student’s fulland effective participation in education on an equal basis with peers of

the same age.

Appendix 2: Legislation & References

This policy is based on the UAE Disability Act, Federal Law (29) 2006 and
2009 which guarantees a Student of Determination access to equal
opportunities of education. This policy isalso based on the following guidance

and legislation;



The United Nations
Convention on the

Rights ofPersons with
Disabilities

Federal Law (29) 2006 and

2009

The National Project for
Inclusion for People of
Determination (2008)

UAE School for All:
General rulesfor the
provision of special
education programmes

and services guidance
(2010)

Quality Standards of
Services forPersons with
Disabilities in
Governmental and
Private Institutions (2016)

The National
Policy for
Empowering
People of
Determination
(2017)

The Dubai Universal
DesignCode (2017,
Accessibility Code)

The Ministry of
Education
StrategicPlan
2017-2021
UAE Centennial
2071project

https://www.un.org/development/desa/disabilities/conve
ntion-on- the-rights- of-persons-with-disabilities.html

https://www.abudhabi.ae/portal/public/en/citizens/r
eligion-and-community/people-of-determination-
le/federal-law-no-29-of- 2006- concerning-the-
rights-of-people-of-determination

Guarantees a person of determination access to
equal opportunitiesof education within all educational
institutions

https://www.abudhabi.ae/portal/public/en/homepage/r
eligion- and-community/people-of-determination-le/the-
national-project- for- inclusion- of-people-of-
determination
https://www.moe.gov.ae/English/SiteDocuments/Rul
es/S Nrul esEn.pdf

https://government.ae/information-
and- services/education/education-for-
people-with-special- needs

https://government.ae/en/about-the-uae/strategies-
initiatives-and- awards/federal-governments-
strategies-and-plans/the-national- policy-for-
empowering-people-with-special-needs

Aims to provide quality inclusive education in the UAE

https://www.dha.gov.ae/Documents/HRD/Reqgulationsand

Standards
/Polocies/Dubai%20Universal%20Design%20Code%20Fin
al%20Feb% 202017.pdf

Aims for universal accessibility
https://government.ae/en/about-the-uae/strateqies-
initiatives-and- awards/federal-governments-
strategies-and-plans/ministry-of- education-
strateqgic-plan-2017-2021
https://uaecabinet.ae/en/details/news/mohammed-bin-
rashid- launches- five-decade-government-plan-uae-
centennial-2071



http://www.un.org/development/desa/disabilities/convention-on-the-
http://www.un.org/development/desa/disabilities/convention-on-the-
http://www.abudhabi.ae/portal/public/en/citizens/religion-and-
http://www.abudhabi.ae/portal/public/en/citizens/religion-and-
http://www.abudhabi.ae/portal/public/en/homepage/religion-and-
http://www.abudhabi.ae/portal/public/en/homepage/religion-and-
http://www.moe.gov.ae/English/SiteDocuments/Rules/S
http://www.moe.gov.ae/English/SiteDocuments/Rules/S
http://www.dha.gov.ae/Documents/HRD/RegulationsandStandards
http://www.dha.gov.ae/Documents/HRD/RegulationsandStandards




Appendix 3 RECORDING CONCERN

Student’s Name

Class Date of Birth

Concern expressed by: Class Teacher / Specialist  Doctor/Parent

Concerns
(Attach or note relevant information, i.e. current attainment,
sample ofwork)

Class Intervention
(Note target(s)/resources used/TA/frequency)

Parents Informed Yes/No Date
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INDIVIDUAL EDUCATION PLAN IEP Date:
Student Name: DOB: Class: Teacher:
Reason for IEP
Communication Sensory / Social, Cognition Specialist
f/interaction physical emotional / and Report
needs mental health learning Received:
difficulties
Additional Information:
Successful . Achieved
Target Criteria Strategies Staff Inv |olved IDate
©
©
©

Parental

Parent Signature:

SEN Teacher

Pupil Signature:




ProviDENCE (‘3 Providence English Pvt. School
.C_» A lSeyt A 5o DY Aoy Ay st o

Extra details and comments
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